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“ THE 


RING AND THE book. 


__ If we have in any way succeeded 

of the Pope’s reflect '°" ucture of the book, it will be easy f 0r 
in making clear the ^ sepa rate thought. This must be 
our readers to ana f y Browning ’ s meaning is to be discovered, 
done if the who e o ^ suggest ed will convince some 

We hope that wh ., closely that “ The Pope ’’ will 

wh0 have not y« of hard rea ding. The Pope’s re- 

Shf have a meaning for us all, and the book is not so 
Z'i record of what hapnened long ago, as a morsel of 

nature saturated with Browning’s thoughts. 

Many will be tempted to limit themselves to two or three 
portions of “The Ring and the Book” (Pompilia or Capon- 
sacchi for instance), but this would be a mistake. Anyone 
who finds that “ The Pope ” repays study ought to take for 
granted that the whole book is meant to be read as a whole. 
To take only a portion means a one-sided view — 

“ Rather learn and love 
“ Each facet-flash of the revolving year ! 

Red, green, and blue that whirl into a white, 

The variance now, the eventual unity 
Which make the miracle.”* 

One of the wisest of men has told us what the result will 
be if we fail to enjoy day as well as night, winter as well as 
summer, youth as well as age. t Life is a fragment of some 
great unknown ; but we are units, and it is only by looking 
upon life and nature and books in every aspect that we can 
realise the eventual unity. 


*‘„ The Ring and the Book,” I. 1360. 

oetlie . “ Wahrheit und Dichtung,” book 13 * 


for discussion * 


I. 

CHILD - TRAINING. 

It was with great; pleasure that I read in the April number 
of the Parents' Review the Editor’s protest on the subject of 
the Kindergarten, an institution which, in my humble 
opinion, has been over-praised to an extent that has be 
clouded judgment. Not that I deny the value of some of the 
ideas and methods classed under that name, provided that 
they are applied at a suitable time, and only up to a certain 
point. For ordered songs and games, however pretty, lose 
their value by the repetition that destroys their spontaneity, 
and the teacher full of enthusiasm for a theory is apt to view 
her charges through a rose-coloured haze that blinds her to 
some of the subtler effects of her skilful teaching. 

I once was enabled to watch the progress of a Kinder- 

garten class in a very poor London street, where I thought 
such teaching would be an unmixed good since these little 
mites, unused to good habits or even to cleanliness, vvere the 
very material on which to work. Undoubtedly they did 
benefit by a training which gave them new pleasure* ?” d 
some elementary notions of mutual he p an . . * 

At first the songs and games were ajoy, u on ^ 

.... 1 *-» 

detested these regulated make-believes cr i t j c i s m of 

This, however, is not the 1 place ^ expressed by a 

Kindergartens ; the pith o who told me that the only 

very able American schoo - _ — 

* The Editor invites discussion on “When I play I like to 

I I have lately hear<l . bored boy . 
make a jolly noise, and when I ' v 
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: ^hom he had any real trouble were those who 

ci°me from a Kindergarten ; everything, he said, had been so 

‘‘sugared " for them that they had no power of concentration 

and no conception of making an effort 
Js it not time to ask ourselves, in all seriousness, whether 
in our reaction against over-strictness we have not as usual 
gone to the other extreme ? Hard as were many old customs, 
they produced strong purposeful men and women who took 
duty as their main object in life. We are disposed to take 
self-pleasing and self-will for ours, and call them the due 
development of the self, the growth of the individual, or 
some such one-sided phrase. The appeal to “feeling,” to 
emotion, even to the senses, in a refined way, is the “ note ” 
of our time, and it is especially audible in the nursery and the 
schoolroom, as well as in their literature. Psychologists have 
helped to promote the cultivation of this “ sensibility,” to 
use the old word, and some of its effects are not a little 
startling. 

Meanwhile the perplexed mother often thinks that the 
charming child of the book and the lecture room is not hers 
nor anybody else’s that she knows, nor are the imagined 
conditions those of real life. Even our Editor dilates on 
things that might perhaps be done in the country, but 

M “ S ' iVe ^ ‘° WnS a " d haVe " 0t eVe " a back 

SfJ": , h “T ver ’ evan in ,he coumr >' the stubbo ™ 

ence to n»t, f 6 ° h ' ldren wh ° have a “fe-long indiffer- 
easilv devcln” d SC,ence and nalural beauty, an indifference 

yv n active disiike - And ** 

wear showy f^ks or “ d °” S 

^ ~ they ' cannot 

and practicable advice. To^the" 1 ^ °l praCtical 

charge but a nrohle u ■ em eac ^ child is not only a 

familiar faults or virtues Tnd^lT^ ^ >eai * heredilar y and 
them is— how is this hm/ • ° constant question before 
useful honourable life ? °[ glr to he trained so as to lead a 
discipline to be made L'vA , ^ self - res traint and self- 

duU b °y to be helped to^eeUh V “ SeC °" d nature - hovv is <he 
t0 ma nly virtue mav hp v, - u & Coura ge, endurance, loyalty 

•aasbt ,o dislite and condemnTh e “ itable » b " 

n the wo manish faults to which 
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urged to “ wake up ! and not before it was full timT i g 
of us hope that the national efforts and sufferings of theW 
three years have aroused the sterner anH n?« ast 

qualities of our people, so long lulled in , he skip 7Z™ 
and luxury, and . : this ts ndeed the case, if we strive hence' 
forth to fit our chtldren for the duties and responsibilities 
that rest upon the citizens of a great Empire, spurring them 
,0 really worthy effort, and shaking off the sentimentality 
that is ruinous alike to common sense and to deep feeling 
then indeed our pains will have borne fruit and we may look 
with hope to the future. But to do this effectually would be 
but one part of the moral awakening of which we stand in 
need. How far can the P.N.E.U. help us in the task ? 

M. McCallum. 

[The Editor proposes of intent, to herselt and others, counsels of perfection, 
because climbing, even if we do not get there, is more bracing than walking on the 
flat. Re the writer’s general contention we should like to quote the following 
from The Queen of March ist, 1902 : — 1 The Child at Home, by Mrs. Clement 
Parsons (James Nisbet, 1/6). The Child at Horne , by Mrs. Clement Parsons, is 
a slender book bound in white parchment, containing two extiemely sensible essays 
on the subjects of 4 An Only Child’ and ‘The Beauty of Simplicity.’ In the latter 
she pleads very eloquently and rationally for simplicity as tbe key- note of a child s 
training. She says: ‘ Did some of us take education in a simpler spirit, it would 
mean both a happier and cooler handling of their work for the professional 
teachers. Equally with all this we must guard against substituting cajolery of 
children for encouragement of children. .Neither must we peptonise everything t e 
child’s mind is expected to consume, for, if we do, we shall permanent) in J d1 ^ ^ 
digestion. We must not let a difficulty lose its specific educationa \a ue 0 
a difficulty- a dragon led by the hair to who dares fight. Only “ 

fortitude l U^J. And be„d«, ever, 

ourselves.’ It is, in fact, this over-peptcmsing . P te ms give children 

modern system of education. Kindergartens an^ that } facts aie brought to 
knowledge which is already semi-masticate . hroupht to bear upon 

thei, obfervation fa, wore oft.u .ban 

facts. None but the most unintelligent chi children lazy, and to 

yet these same methods tend to make natuta ) opcr tj 0 n to the obstacles 

stunt originality; for originality is suengl ien t j Jcre arc f e w obstacles and 

against which it has to contend, and in t he problem very ably, and 

many aids to overcome them. Mrs. Parsons <§jj e is very well known to 

the sixty-one pages of matter are well woi 1 1 ‘ ‘ ^ at delightful painter, Mr. Alfred 
many readers of the Queen as the sister-in aw 
Parsons, A.R.A.”] 


890 


for discussion. 


II. 


THE teaching of music in SCHOOLS. 

By Miss T. Fagan. 

It is a recognized principle in education that the gifts and 
powers which” are the peculiar property of the individual 
should be carefully cultivated, and that, although the aim of 
education should be to develop a good all-round man or 
woman, it is of no use to try to draw out of anyone powers 
of which he does not possess a germ. lo everyone this 
must appear sheer waste of time, and yet in the province 
of music this evil is very general. In art the fact that a 
boy or girl has no taste for drawing or painting is generally 
thought a sufficient reason for not making it part of his or 
her course of study, but it is quite otherwise in music. 
Why should it be thought more discreditable to a girl — and 
it is to girls that this is more applicable — not to play the 
piano than not to draw or paint r And yet parents take it 
as a matter of course that their daughters must learn the 
piano. The drudgery inseparable from learning any instru- 
ment and trying even to those with a sincere love of music 
becomes a fearful weariness to the flesh when unenlivened 
by being viewed as a means to a desired end, and often 
leads to a feeling of disgust with music which would not 
otherwise arise. Anyone experienced in teaching must know 
6 ^P ^ 68811688 which sometimes fills the mind when giving 
e rst lesson to a new pupil. The girl of any age from 

af U tt? en -° seventeen w ho arrives and says, “ I am no good 
ar 6 pia ^°’ * do not wa ot to play, only to be able to 
of cour >an ^ ’ 1S Wel1 k nown to most teachers. She sometimes, 
and ouvht ou ^ to he not unmusical but badly taught, 
who will ins° • ° a tactful and sympathetic teacher, 

and other f^u ^ Wlt ^ a des * re to correct her bad technique 
drawing- out^h S ’ and . &t the Same time encourage her by 
of pieces suited 7 ™ usical . qualities in the artistic playing 
s o tar from ever BUt howoften ^ it the reverse. 

requires all the essentia? ^ r - t0 accom P an y> an art which 
fe ^ls that there ic qualities of a musician, the teacher 

10 ca P a bility for music on which to work 
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TEACHING OF MUSIC IN schools. 

and finds the time entirely absorbed by tn alter 

at which the pupil, untrained in good hahit * accurac y> 

Kicks. She has no liking fa. , he ££ 

drudgery of pract.s.ng with unmitigated disgust, Ld how 
ever patient and conscientious the teacher, the result ianno't 
be regarded as satisfactory. Even if, and this is often the 
highest result anticipated, she is brought to play accuratelv 
what pleasure to others is there in a piece played with 
mechanical accuracy but with no feeling ? Very often a good 
teacher can by much drilling get the pupil to put some 
feeling into a piece, but it is the teacher’s feeling and by 
no means the expression of the pupil’s nature, and so of 
little value. Left to herself to interpret a new piece she 
would be absolutely at sea. When we consider the great 
expenditure on the part of the teacher of patience, brain- 
power and nerve-force, necessary for any teaching work, but 
almost more so for the teaching of music, we cannot but feel 
that it is not worth while. Of course the very great advantage 
to anyone of being taught to be accurate must not be under- 
rated, and no work could be considered wasted which had 
achieved this end ; but why should it be at the expense ot 
music ? Surely there are many other branches of education, 
theoretical and practical, where accuracy could be learnt 
with less sacrifice of pupil and teacher, for no one can deny 
the deadening effect on a really musical nature of the 
drudgery of teaching, unrelieved by any element o w 
can be called with any truth musical work. 

The piano is, no doubt, the most convenient instrur " en 
which to learn the groundwork of music, and w ^ 

that all children, excep^ those rareM ear- 

absolutely no musical ability, - technique, musical 

training and be thoroughly g r ° ua g when t heir tastes 
theory and reading at sight, up "Then if they have 

assert themselves more emphatica y.^ e 0 ff. It does 
no wish to go on with the piano, e ^ interest in music, 
not necessarily mean that unwilling to go through 

How many girls there are u . an j ns trument, would 

the drudgery necessary to ea J", an interest in theory and 
enjoy part-singing and would * * ^ Why n ot devote 

harmony and in the stu y ° an d fruitless practising 

the time hitherto given to heartless 
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of the piano to these aspects of music ? In many schools it 
is a difficulty to secure more than one hour a day to each 
pupil for practice on the piano or any instrument that she 
may learn, a time too short to admit of much improvement 
in any case. If this six hours a week were given, in the case 
of the pupils we have been considering, to the practice of 
sight-singing, part songs, ear-training by dictation, theory, 
and harmony for those who have a good ear and would be 
interested in it, the result would be a far better and more 
general musical education. Illustrated lectures, also, on the 
lives, works and characl eristics of the composers and on 
musical form would arouse much more interest in listening 
to music. As a rule, in schools there is very little time 
for any musical work outside practising and, perhaps, one 
singing class in the week. 

An additional advantage of this arrangement would be 
that, by decreasing in a school the number of those requiring 
pianos for practice, it would render it much easier to give 
an adequate time for study to the really promising pupils. 
t is, of course, true that school authorities can do little to 
improve matters while parents insist on their daughters 


have® them ‘ he P ' an0 on the same principle that they would 
before , he T ‘° a " d Write - b “‘ if * were put 

education with T * ^ - C ° Uld receive a S ood musical 
and be developed neCeSSanly Performing on an instrument, 
musical convrSon' X" to music and 

state of te * 


hi. 

AREN1 S from A TEACHER’S POINT OF VIEW. 

1 is a matter for reerei tv, 

is sometimes a want f th &t at tbe P resent time there 
and sympathy between t cort]ial mutual understanding 
an immense assistance 630 ^ aiK * P arents which would be 
children. There Ire "om ^ SUCCeSsful bringing op of 
t0 account for this, r., ,/ g eneral considerations which help 
Vei -y rem ote when such r f ^ ^ ace days are not yet so 

y poss *bilities but actuaHacts 35 ?“ theboys Hall were not 

Ihe present generation of 


PARENTS FROM A 


™AC, ffiR . s P0MI qf ^ 


schools still occasionally suffer from their „ •, 
parents are hardly yet convinced that ,h repu,ati <>n. for 
subjecting their children to some unexL"' ?°' perh M» 
organised neglect. They do not full v S '* ,. System of 
present time, partly owing to the keen 6 . that at the 

schools, partly owing to the comnlet^ 0 ™ 1 *? 111011 between 

general ideas about the healths h t ’ reV ° 1U,i ° n in tha 

which has resn.rct Up of children 

^ncer, 


which has resulted from the work of Mr LTx 
and partly owing to the extenci,,^ v ’ , bert S P e 


and partly owing to the extensive use of Dublin • 1 
an inefficient school is now certain to be a f ., Xarmnat,ons > 
even continue to exist. Unlike 

pecuniarily in the interest of every school supply .he* X 
best of everything, the best food, the healthiest surmundingT 
he most efficien t teaching. The reputation of each school U 
liable to be fatally injured by the least suspicion of its being 
below the required standard ; a few failures in an examination 
a case of diphtheria contracted on the premises, sometimes 
even some careless or malicious gossip, will seriously injure a 
large school and ruin a small one Parents may then rest 
content that it is the interest of every one who undertakes the 
teaching profession to have around them the healthiest and 
best educated pupils that it is possible to produce. 

A second cause of this occasional want of sympathy 
between parents and teachers is the absence of any national 
organization of English schools. Of course the system has 
its advantages, but one unfortunate result must be that 
English parents remain in ignorance of much that American, 
French, or German parents would thoroughly understand with 
regard to their children’s education. A general registration 
of efficient schools and teachers, and a more extended use of 
authorised inspection will, it is to be hoped, deepen parents 
confidence in their children’s teachers, and so increase t e 
effectiveness of the combined influence of home an sc oo . 
But, making allowance for these untoward circumstances, 
there still remains an unnecessary amount o nc loa 
those who are most nearly responsible or our ^ 

education. Perhaps it may be htipM ^>r aj^ parents> 
out some of the most common mi ^ ^ ^ had> 

hoping that some parent may po ’ 

the most common mistakes made the auth orities 
It ought not to be a matter of P 


894 _ 

' I^Tforma rather different estimate both of 

of a school som ^ of a child's abilities from that of 
a child s chara ^ hen a chiId comes to school he is placed 
H ^Zrfectlv new conditions, and it does not follow that 
Ms character can adapt itself to the fresh requirements. 
School life demands a certain manl.ness (I am speak, ng more 
especially of boys), a certain self-reliance sense of honour, 
prompt obedience, generosity, and all those indefinable 
social virtues which are called “tact, which are often not 
developed in the narrower circle of the family, especially 
in the case of only children. So when a mother s darling 
comes to school, there is sometimes disappointment in store, 
for his nursery-virtues are not fitted for the wider school life, 
and, for the time at least, there is failure. Certainly parents 
do their children an injury when they affectionately continue 
the practice of little baby habits instead of developing that 
manliness which stands a child in good stead when he first 
comes to school. But that is not the point here. I rather 
wish to express the opinion that parents do a schoolmaster an 
injury when they readily conclude that he “ misunderstands” 
their boy. He probably has seen a side of the child’s nature 
which his parents may never see. I have even known a 
parent say, At least I have the satisfaction of being sure 
that my Johnny is open as the day. He never told an 
untruth. But I knew that that child was particularly glib in 
telling a convenient lie. Of course this is an extreme and 
exceptional instance, but parents often make similar though 
ess serious mistakes, expecting much praise and great 
resu ts where they are not due. A commoner mistake is that 
Wv, entS m f'^ e wron §’ estimates of their children’s abilities. 
whn\ eaC i ^ ^° eS n0t k now bright-eyed, attractive child 
brino-s d l>u e t Sant manners and plenty of conversation ? He 
dream nf v/T ^ ^ reat re putation for cleverness, and parents 
and „ avv 5 Ch °i ar f r and an eas y entrance into the army 
cl"veS is to * 1,8 diSC0Vers at once lhat the 

in that genius f Gep ’ that the clllld is utterly wanting 

♦or success in and W^ion which is essential 

muster, but he wil^ ^ 1P * • p hdd no dou bt will P ass 
term after term never distinguish himself. Then when, 

parents think COme h°me of inferior merit, the 

that their boy is being badly taught, and, 


P AR ENT S FROM ^TEAOiER^o^ 0F ^ 

if they are very unwise, they remoWum 
try afresh elsewhere. The one chance for these a SCh ° o1 and 
or boys who are below the average, is to go on s J!?? e boys ’ 
the same system as long as possible. If t h dllyunder 
to another school they will have a new set nf k m ° Ved 
always hinders slow boys, and they will be^sMed 

be deplorable. ? 6 alm0st certa "' 

Parents then are inclined to Wet that tw 
affectionate sympathy with their children is not always the 
best guide in estimating either their abilities or their 
character. Ihey have no doubt a more minute, but certainly 
they have a less scientific knowledge than the masters 
possess. Teachers know the type, parents the individual, so, 
as a rule, teachers can prophesy results and select methods of 
influencing with more judgment than parents. 

There are next the less common and more glaring mistakes 
made by exceptional parents. Sometimes parents allow, and 
even encourage, their children to relate stories that ought never 
to be repeated. “ We like our children to tell us everything” 
says the mother. The consequence is she becomes the willing 
hearer of an extraordinary accumulation of legends, half- 
truths, and scraps of gossip which are almost inconceivable. 
The boy does not intend to tell a direct lie, but he has a 
marvellous power of seeing things from his own point of view, 
of remembering the things that tell in his favour and forgetting 
those which tell against him ; he has, too, very little princip e 
about exaggeration, and a great love of ma ing a v ” 

The consequence is that a boy's story ts seldom , rel.able an 

if parents listen ,0 then,, they wdl 

constantly being unjustly trea ’ come y , 0 schoo l with so 
punished. Sometimes young J > £ (hat they do like, 

many injunctions to tell ev > would be failing 

that they apparently imagine So t h e y start their 

in their duty if they were con * must always be on the 

school career with the ulea . r j„bts, a spirit which it 

outlook for any infringement o to destroy. • 

is one of the great objects o s er f ro m such 
times takes a boy years o eRj from it. 

Indeed, sometimes he nt v 


It some- 
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. that it is even necessary to beg parents 
Painful facts s o c j i .j ( j ren ' s school or their teachers before 
not to criticise thei enough to find out their parents’ 

•hen,. Children are quick ^ ^ an(J ^ 

opinions; they ]earn t o sit in judgment on their 

approved, an ^ ^ rather neve r gain that spirit of loyalty 

IhlchVso admirably developed in moat of our schools. 
Parents unwittingly do their children great harm by this, not 
only do they suffer very serious moral injury, but they are 
.sure to be made unpopular in the school. Sometimes a word 
of approval is almost as injurious as an unfavourable criticism, 
for a boy then feels that his and his parents’ patronage is 
worth a great deal. I shall never forget the expression 
of blank astonishment that came over the face of a young 
master fresh from the University, when a parent came up to 
him, with rather a patronising manner, and said, “ Oh, Mr. S., 

I am so glad to see you You have won my little Jim’s 
heart,” and there was little Jim staring up to see how Mr. S. 
bore the honour that was conferred upon him ! 

Lastly, parents fail sometimes for want of a little thoughtful 
sympathy. They are exorbitant in their demands for letters 
about their children, forgetting the enormous correspondence 
which the management of a school must involve, or they 
inconsiderately demand additional services with very little 
acknowledgment of the liberty they are taking. They ask 
that their child may be taught some additional subject or that 
he may give more time to some special subject, necessitating 
changes in the time-table, or they ask that things may be 
attended to at school which ought to be done in the holidays, 
such as getting new clothes or going to the dentist. Then 
c lldren are sent to school nowadays whose peculiar health 
requires most watchful attention. This is freely and willingly 
g ven, ut often it is regarded as a right and not as a privilege. 
mr ° n y J emains to express most heartfelt gratitude to those 
is tVi a S 10Se s y m P athetic interest in their children’s schools 
Their vL?f and er >couragement to their teachers, 
suggestions ^ & Ways ^°°ked for with pleasure, their tactful 
express for the ^ t0 b ® welcomed - and the gratitude they 
teachers to mat ^ ro ^ ress their children encourages their 
their pupils ^ ^ ^ reater efforts for the general success of 

H A. F. 
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By Vic i or H. Allemandy. 

“The History of Educational Theories.’ 

Browning. 

IN the succeeding articles of this series we propose dealing 
with the life work of many of the eminent educationists of 
the past and the present, especially Locke, Froebel, Pestalozzi, 
Thring and Spencer, and it will be advantageous, first, to 
obtain a brief summary of the achievements of each of the 
great educationists, more particularly at the present time, when 
education is being discussed in every part of the country. 

Mr. Oscar Browning, M.A., of King’s College, Cambridge, 
has done much to promote the welfare of education, and his 
writings are appreciated by an ever-increasing public. He 
claims rank not only as an educationist, but also as an his- 
torian. The volume before us has evidently been a labour 
of love, and is exceedingly useful to teachers and parents 
alike in giving an admirable resume of the aims a 
achievements of those whose names will ever be oao ^ 
in the history of education. Looking down t e ° 
of the past we. of modern times. are>b e to est.ma.e the 

work of those who claim to have been re or Greeks . jj 
T he chapters are:-! Education among ; the Greeks 

Roman Education ; III. Humanistic ^ Humanjsts and 

Realists; V. The Naturalists, • Tansenists; IX. 

Realists;' VII. Locke; VIII. Jesutts and „ , 

Rousseau ; X. Pestalozzi , X • 

and XII. The English Public Schoo . teachers . In the 
The book was primarily wrr w e q{ Ed ucational 

preface Mr. Browning writes: teaC hers in two ways. 

Theories may be of practice . , g ro und for retaining 

It may show what is the his ^ subs tituting others ; 
existing practices in education^. teachers have attemp e 
and it may, by telling us w a 

VOL XIII. NO. 11 . 


